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CHAPTER I 
INTRODUCTION 
Nature and Scope of the Problem 
Statement of the problem:--It is the purpose of this 
study to collect, organize and interpret information 
from the graduates of Dedham high school that will 
help to: 
1. Determine the effectiveness of the music reading 
program in the Dedham public schools. 
2. Determine the extent to which adults use their 
knowledge of music reading as gained from the 
regular classroom instruction in general music. 
3. Evaluate the music curriculum and to ascertain 
the need for revising it, using as a basis for 
this work the experiences of former pupils. 
Scope:--This follow-up study is concerned with the 
opinions of graduates of Dedham high school for the years 
1940, 1941, 1942, 1943 and 1944, in regard to the music 
instruction in school and its effect on adult life. Only 
students who attended all eight grades in the Dedham 
public schools were surveyed. Students who attended 
private schools or grade school in some other town are 
not included in the survey. The reason for the selection 
of this group will be explained in Chapter III. 
-1-
Definition of Terms 
Music reading:--Music reading includes the ability 
to reproduce from the score the two main properties of 
musical sound, pitch and duration, with a reasonable 
amount of expressiveness an~ interpretation. Dykema and 
Cundiff define music reading as, "I-nterpreting the printed 
page of music ("reading music") with some ease and musical 
feeling." 1/ Mursell defines music reading as, "The 
performance of music directly and independently from the 
score--------. 11 2/ 
.!1 
'§.I 
Score:--Mursell and Glenn state: 
Essentially the score is a system of symbolism that 
has been evolved to represent musical ideas, and its 
mastery, which involves its use both in reading and 
in expressing original musical thoughts, consists in 
the ability to grasp these ideas symbolically rep-
resented. 3/ 
Peter w. Dykema and Hannah M. Cundiff, New School 
Music Handbook, c.c •. Birchard & Co., Boston, 1934, p.5 
James L. Mursell, Music Reading, National Society for 
the Study of Education, 35th Yearbook, Part II, Public 
School Publishing Co., Bloomington, Illinois, 1936 
Chapter XT, p. 99 
James L. Mursell and Mabelle Glenn, The Psycholoftl of 
Scbool _Music Teaching, Silver, Burdett and Co., ew 
York, 1931, p. 2o4 
2 
Notation:--Notation can be defined as the art of 
expressing music by satisfactory symbols, which will indi-
cate the pitch and duration of a musical sound. Apel 
defines notation as: 
The art of expressing music in writing. A fully 
developed system of notation must be so designed as 
to clearly indicate the two main properties of a 
musical sound; its pitch and its duration. The 
most satisfactory of the numerous symbols which 
have been devised for this purpose is the note, 
i.e., a point-like sign which indicates pitch by 
its position on a staff provided with a cleft, 
and duration by a variety of shapes, such as hollow 
or black heads with or without stems, flags, etc •• 
Additional symbols of modern notation are the 
accidentals, the key-signature, the time signature, 
dynamic marks, tem~o marks, expression marks, the tie, 
the slur, etc •• il 
Effectiveness:--Effectiveness can be defined as 
the degree to which the objectives of the music education 
program are realized. One of the important objectives of 
music education as adopted by the Music Educators National 
Conference is, "Carry-over of school music training 
into the musical, social, and home life of the community, 
as a vital part of its cultural, recreational, and leisure-
time activities. ~/ 
~ Willi Apel, Harvard Dictionar~ of Music, Harvard 
University Press, Cambridge, ass., 1944, p. 493 
Music Educators Source Book, Music Educators National 
Conference, Chicago, 1947, P• iv. 
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Justification of the Study 
From observations of group singing by adults, i.e., 
not professional or amateur-professional groups, there 
seems to be little use made of the music reading knowledge 
as taught in the public schools. Discussions with 
various music educators, educators, non-professional 
amateur adults and the reading of professional periodical 
literature has raised the question concerning the effect-
iveness of the note reading program as taught in our 
public schools in the post-school life of adults. 
Music educators have stated their reasons and 
justifications for and against music reading; however 
very little appears to be definitely known of the 
effectiveness and the value of music reading in adult 
life, except in the cases of those in the professional 
and/or amateur-professional status. 
Music educators advocating music reading:--
Mursell states: 
It is clear that a competent mastery of the score 
is of great importance for participation in a div-
ersified range of musical activities and experiences. 
While one may be a valuable member of a vocal ensemble 
without being able to follow the score, yet even 
here the ability to read is highly deairable.-----
Sometimes students of the curriculum have contended 
that the teaching of the notation should be given a 
very minor place in music education, and that it 
should be confined to those pupils who manifest 
special music ability. The reason given is that 
most persons in adult life very rarely read music. 
Yet manifestly, if one of our chief purposes is to 
promote a widespread and vital musical amateurism, 
4 
this objection will not carry weight. The power to 
read music with some facility and pleasure is a most 
important part of the equipment of the amateur. We 
should seek to establish the ability to ttread music" 
in the ordinary sense of the phrase. Here the follow-
ing standard is suggested: from the sixth grade onward 
the pupil should be able to read music that presents to 
him no serious technical difficulties, and to read it 
with facility sufficient to derive pleasure from the 
activity and to produce a musically intelligible re-
sult. §] 
Gehrkens states that: 
The pupil ought to learn to read or he will be a 
musical illiterate, not being able by himself to 
ttget at" the actual sound of a vocal or instrumental 
composition, and missing many things in all music 
that are forever hidden from those who have not 
achieved the power of compelling the staff to di-
vulge its secrets." 11 
Dykema and Cundiff state: 11 Since power to interpret 
the printed page is the only means of independence in 
selection of music and in its performance, our schools 
must provide for independent reading." §./ 
Music educators questioning music reading:--
Kwalwasaer, one of the leading opponents of over emphasis 
to music reading states: 
§./ 
11 
Our attempt to make a music reader out of every boy 
and girl is defeating itself for it is an objective 
which cannot be universally ·realized. 
It is quite clear that what we are trying to do is 
Mursell, op. cit., p. 100 
K.arl Wilson Gehrkens, Music in the Grade Schools, c. c. 
Birchard & Co., Boston, 1946, P• 8 
Dykema and Cundiff, op. cit., p. 3 
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to saddle on every boy and girl musical knowledge 
and musical skill far in excess of actual need or 
will to use. y 
Music educators have been setting up aims and 
objectives of the music education program, and yet 
to what extent do we know the realization of these 
aims and objectives. 
The educational value of learning depends upon 
the extent to which the individual will actually use 
what he learns; the extent to which his learning 
modifies his general behavior. 
We frequently hear such phrases as, "We desire 
to make our subject the means of creating lives that 
are happy, useful, and culturally rich." "We wish for 
-
a type of music education program in the schools that 
will produce men and women who will continue to grow 
both musically and culturally after their education 
in school is over." How do we know or how can we justify 
such statements about the music education program when 
we have not investigated our graduates to see if our 
aims are being realized. 
It is granted that the ultimate goal of the music 
education program is appreciation; experience with the 
beauty and power of music. Appreciation has many facets, 
~I Jacob Kwalwasser, Problems in Public School Music, 
M. Witmark & Sons, New York, 1932, P• 74 
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listening, performing and creating. Performing or par-
ticipating can become one of the most enjoyable facets 
of music appreciation, limited only by the extent of 
the ability to read music. 
It is possible to evaluate our music education 
program at the elementary school level and to observe the 
carry-over to the secondary level. However, how can we 
evaluate our music education program above the secondary 
school level? How can we observe the carry-over of our 
music education program from the secondary level to 
adult life? 
If we adopt, ''Carry-over of school music training 
into the musical, social, and home life of the community 
as a vital part of its cultural, recreational, and 
leisure-time activities," 10/ as one of our objectives 
of music education, how can we tell when or if this 
objective has been realized? If our musical training 
in school included music reading then we must have some 
means of determining its effectiveness before we make 
unsubstantiated statements without factual justification. 
We must have some means whereby we can determine if 
our curriculum is meeting the needs of the post-high school 
!Q/ Music Educators Source Book, loco. cit. 
7 
perrormance or our youth. 
Schools recognize the importance and the need ror 
rollow-up studies as an errective means of evaluating their 
curriculum. By this same token, music educators should 
recognize the need of information concerning the realizat-
ion or their aims and objectives of their music education 
program. Music reading is but one aim of the music educat-
ion program, but a justly important one. 
If follow-up studies are proving effective in other 
subject areas, why could not this same method be utilized 
to the same effectiveness in the field of music education? 
Although music reading is but one phase of the music 
education program, to what extent do we know the realization 
of this vitally important phase in the post-school life of 
our young adults? It is with this thought that the signif-
icance of the music reading problem is being studied. 
Design of the Study 
The following plan outlined below will be utilized 
in reporting the various phases of this study: 
a. Review of previous research 
b. Background of the Dedham school situation 
c. Construction and administration of the instrument 
d. Tabulation and analysis of the resulting data 
e. Suggestions for improvement in the music reading 
program as a result of the findings of this study. 
f. Suggestions for further research. 
g. Abstract of the entire findings will be included. 
8 
CHAPTER II 
REVIEW OF PREVIOUS RESEARCH 
General Status of Follow-Up Studies 
Guidance:--Follow-up is universally accepted as a 
function of guidance. Krtowledge of the post-high school 
performance of youth is best gained through the follow-up 
study. 
The importance of follow-up is widely acclaimed 
by experts in the field of guidance. Kitson says: 
In general educational practice it (follow-up) 
is involved and expensive, but as a feature of 
vocational ~-idance it is positively over-
whelming. .!1 
During the years 1940-1941, the National Association 
of Secondary School Principals sponsored the Occupational 
Adjustment Study. This was based on a survey of forty 
selected schools in techniques and procedures in conduc-
ting the follow-up. A report of this study entitled, 
"The School Follows Through," was published in November 
., . 
1941. Summarizing some of the outcomes of rollow-up 
Harry D. Kitson, "Meditations on Follow-Up," Occupa~ions 
20:203-4, December, 1941 
studies, the staff of the Occupational Adjustment Study 
bas this to say: 
The follow-up plan has demonstrated its value as 
an instrumentality for self-improvement on the 
part of the individual school. Sometimes it has 
provided the actual materials to be used in an 
improved program; other times it has merely served 
to indicate specific phases of the program need-
ing improvement. It has resulted in the introduction 
of courses new to the particular school, such as 
"Problems of Occupational Adjustment" and "Retail 
Selling." Many courses already established have 
been modified as a result of the survey. Sometimes 
this involved a change in emphasis or procedure, 
such as the use of more business machines in comm-
ercial instruction; other times it led to new units 
or objectives, such as the introduction of a unit 
on blueprint reading or the attempt to develop poise 
and self-confidence in dealing with strangers. In 
this connection the follow-up plan often became a 
regular part of the curriculum. 
The follow-up survey resulted in the professional 
development of the faculties of many of the schools 
as they reviewed the information gathered, evaluated 
their present programs in the light of this inform-
ation, and then set about finding better ways of 
meeting the needs of youth which has been highlighted 
in the survey. The survey resulted in improved 
school-community relations as the former students 
and their parents were assured of the school's con-
tinued interest in them and desire to continue to 
serve them. 2/ 
Music education:--Research in the field of music 
education through text books, professional periodical 
literature and the Bibliography of Research Studies in 
Music Education, failed to reveal the existence of any 
previously published follow-up studies pertaining exclu-
sively to the field of music education. 
John R. Berry
71 
and others, "The Occupational Adjustment 
Service ,., Plan.• ' National Association of Secondary 
School Principals, Revised Edition, 1941, P• 28 
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CHAPTER III 
BACKGROUND OF THE DEDHAM SCHOOL SITUATION 
Town, School System and Music Course of Study 
Description of the town:--Dedham is a town suburban 
to Boston essentially residential in character with a 
population of 16,659 (1945). The town itself has an area 
of about 5,106 acres. Established in 1636, it is a town 
which is justly proud of its past. In 1645 a school was 
established in Dedham, the first school in ~ the United 
States to be supported by public taxation. 
The means by which Dedham residents gain their live-
lihood are highly diversified. The "Master Plan and Re-
port for the Town of Dedham~ by the Shurcliffs states: 
Of the 5,274 employed workers in Dedham in 1940, 
81.61% worked beyond the town boundaries. The 
occupations followed by Dedhamites are varied and 
show only a few marked difference from the Mass-
achusetts pattern or of that of the nation as a whole. 
There is a larger proportion of workers in the cler-
ical, sales, and similar jobs than in the rest of the 
country or state and this is true also of craftsmen 
and .foremen, domestic service workers, and of' pro-
fessionals. These differences from the average have 
led some to think that Dedham is strictly a white 
collar town with most persons going to central Boston 
to work. Such, however, is not the case, for the town 
has not lost its early industrial character. In fact 
over 26% of Dedham workers were engaged in manufac-
turing in 1940 and undoubtedly during the war this 
-13-
proportion went up. They formed the largest employ-
ment group. 
While it is true that only 18.39% of Dedham workers 
actually work in Dedham, nearby industries account 
for a large proportion. For instance, the railroad 
and repair shops and machinery manufacturers alone 
accounted for almost 10% of the total of employed 
Dedham residents in 1940 and the principal plants 
are within walking distance for many. 
It has been impossible to determine the places of 
employment of all Dedham residents but it seems 
likely that at least half of them are employed in 
the local manufacturing and trading area. 
Trade (wholesale and retail trade, finance, insur-
ance and real estate) absorbed the second largest 
group of workers -- 23.03%. The finance, insurance 
and real estate group was the largest in the trade 
category with 322 workers. Next in importance were 
the food and dairy products stores with 190 and 
wholesale trade with 185 employees. It is worth 
noting that only 30% of the trade workers were em-
ployed in the Dedham township. 
Service workers rank third in the number of employees. 
Dedham has a considerably larger proportion of 
domestic service workers than the United States, u. s. 
Urban, Massachusetts, or Boston averages. This re-
flects the presence of a larger than usual proportion 
of well-to-do people. Service workers of other types 
(automobile storage, rental and repair services, busi-
ness and repair services except automobile, hotels and 
lodging places, laundering, cleaning, and dyeing 
services, miscellaneous personal services, amusement, 
recreation, and related services) formed only 7.24% of 
the labor force compared to a.sl% for Massachusetts, 
9.91% for the U. S. Urban and 14.5% for Boston. 
However, Dedham is at least equal in this category 
to towns similarly located in relation to central 
Boston. 1/ 
Arthur A. Schurcliff and Sidney N. Schurcliff, Master 
Plan and Relort for the Town of Dedham, Massachusetts, 
(Boston: l9 7,), p. 14 
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The School System of Dedham:--Dedham has ten public 
school buildings which house eight elementary units, five 
junior high school units and one high school unit. 
Dedham also has two private schools with a total atten-
dance of about 130 residents and a parochial school with 
an enrollment of approximately 450. 
The public school system is operated on the "Six• 
two-four" plan. Although there is no consolidated 
junior high school as such, the seY.enth and eighth 
grades are designated as the junior high school for 
purposes of administration. The seventh and eighth grade 
curriculum is organized on the basis of a regular junior 
high school plan. 
The public school enrollment is about 2,664 pupils 
of whom about 702 are in the high school, 335 in the junior 
high school grades and about 1,527 in the elementary 
schools {1950). There are 59 elementary school teachers, 
17 junior high school teachers and 36 high school teachers. 
There is one superintendent of schools, two curriculum 
supervisors, {elementary and junior high school), one 
supervisor of domestic science, one supervisor of art, 
one supervisor of health and physical education and two 
supervisors of music. One music supervisor for the 
elementary grades a nd one teacher-supervisor for the 
junior and senior high schools, each working independently 
15 
for the same common purpose. 
Music Course of Study:--The course of study employed 
by the Dedham School Department covering the period of 
this study, 1940-1944, will be found in the Appendix. g/ 
g/ Appendix 
16 
CHAPTER IV 
DESCRIPTION OF THE FOLLOW-UP INQUIRY FORM AND GROUP STUDIED 
Justification of the Technique 
The questionnaire:--Questionnaire studies should 
be undertaken only when there is need for them and if 
there is no other feasible way of securing the information 
required. Wherever possible, it is preferable to use 
the oral questionnaire, i.e., the interview, rather than 
the written questionnaire; however, for accomplishing the 
task of contacting a group of students who had been out 
of high school for a period of six to ten years, the 
written questionnaire method seemed particularly well 
suited. 
The questionnaire has been used extensively as a 
means of collecting data, especially in the fields of 
school administration and the curriculum. In referring 
to the validity of the questionnaire, Wylie states: 
The answers of a number of individuals taken to-
gether are, however, subject to the well-known 
laws of averages and errors and so tend to correct 
one another that the net total result has considerable 
validity and is entitled to consideration. !/ 
1/ A. T. Wylie, Journal of Education Methods, 1927,p.257 
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The questionnaire is obviously an indispensable 
means of collecting such data as school enrollment, 
salaries, duties of administrators and practices of schools 
relative to curricular offerings. It is also employed to 
obtain expressions of attitudes, opinions and judgements. 
Outside of the field of education the questionnaire is 
widely used by social and governmental agencies, news-
papers, business organizations and the like to obtain 
various kinds of information. 
Preparation of the Inquiry Form 
Selection of the Items:--Opinions of many local 
music educators were sought so that items which they 
considered important regarding the effectiveness of 
music reading in adult life might be incorporated in 
the questionnaire form. In building the questionnaire 
form, items were selected, compiled and evaluated through 
research in the field of music reading and discussions 
with music educators in the local area. 
Preparation of the form:--A tentative questionnaire 
form was devised and submitted to several local music 
educators, teachers, and non-professional adults for 
their criticism and evaluation. The questionnaire form 
was then revised as a result of the comments and sug-
gestions of this group. 
18 
Leonard Koos, in his discussion of the questionnaire 
in education, says, "Many questionnaires would be much 
improved before finally being put to use if they were 
first subjected to trial use on a small number of 
respondents. " y 
In accord with K'oos, a trial group of fifteen 
graduates residing in Dedham was selected at random. 
The forms were delivered personally and the responses of 
the trial group indicated that no trouble was experienced 
in interpreting the guestions. The t~ial form was 
adopted as the final questionnaire form. 
Description of the Group Selected for Study 
The period of 1940 through 1944 was selected as the 
group to be studied for the following reasons: 
1. This group had had ample time in which to adjust 
itself to life outside of school. 
2. The group had had the unusual opportunity to 
test the effectiveness of music education in 
the light of experiences encountered during 
the war years. 
3. The personal expense required to survey a larger 
group was impossible at this time. 
4. The five year period would give a reasonably 
fair sampling of Dedham high school graduates. 
Leonard V. Koos, The Questionnaire in Education, 
New York, Macmillan Co., 1928, pp. 117-118 
19 
Obtaining Present Addresses of Graduates 
Permission was obtained from the superintendent of 
schools and the high school principal to conduct this 
survey and to use the school files to obtain the names 
and addresses of the graduates from 1940 to 1944. 
The group was too large (915) to send written 
questionnaires to every graduate, therefore, for reasons 
of economy, time and expense, a sampling of the group 
was obtaihed by taking the name of every other graduate 
alphabetically from 1940 to 1944 inclusive. 
Since these people had been away from high school for 
a period of six to ten years, it was often quite difficul~ 
to determine the present address of each graduate. School 
records, telephone directories, street lists, families 
and friends, were all consulted in an effort to locate 
the present address of the graduates. It was very difficult 
to trace those who had married during the period being 
surveyed and in a few cases impossible to locate any 
definite present address. In such cases the last known 
address was used. 
Method of Distribution 
On May 2, 1950, a double penny post card ~ was 
sent to 457 graduates of the Dedham high school for the 
period 1940-1944 inclusive. The purpose of this approach 
prior to the actual distribution of the questionnaire, 
3/ Appendix 
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was to obtain an estimate of the number of graduates 
who would cooperate in this study, thereby reducing 
the number of questionnaires that would have to be 
distributed. 
127 or 27.8% of the cards were returned by May 23. 
It was anticipated that at least 200 cards or approx-
imately 50% would be returned. It appeared that this 
approach was not as effective as it was originally 
anticipated. 
It was believed advisible to increase the mailing 
list above the original number in an effort to obtain 
a greater number of returns. Therefore, additional names 
were added to the mailing list by taking every tenth 
name from the remaining graduates, increasing the total 
number of the final mailing list to 500. 
On June 51 1950, a letter i/ and a questionnaire ~ 
was sent to 500 graduates. 127 forms were sent to grad-
uates returning the postal card request, soliciting their 
cooperation in the survey, and 3'7.'3 for1;1s were sent to the 
remaining graduates on the sampling list. A stamped self-
addressed return envelope was included with each form to 
facilitate the return of the questionnaire. 
i/ Appendix 
5/ Appendix 
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Description of the Returns 
The returns within the period of ten days, the dead-
line date in the letter which accompanied the questionnaire, 
were fair. 152 or approximately 30% of the questionnaires 
were returned. On June 17, 168 or 33.6% had been returned, 
on June 20, 189 or 37.8% were returned. 
The questionnaire form in itself proved to lack one 
very important item, the name and address of the respon-
dent. Without this information it was impossible to con-
duct an adequate and thorough follow-up of the graduates 
who failed to return their questionnaires. It was necess-
ary to resort to the telephone to complete the follow-up. 
Countless calls were made in an effort to contact grad-
uates who had not returned their questionnaire. On June 
23, 25 graduates had been contacted who had not returned 
their questionnaires and agreed to beturn them as soon as 
possible. 
Table I shows that a total of 500 graduates received 
questionnaires and that of this number 206, or 41.1% 
responded. Although the percentage of returns is not 
exceptionally high, it is sufficient to be valid and the 
con'clusions that will be drawn .from this survey are 
entitled to consideration. 
Table I also shows the distribution of returns by 
year. It can be noted that there appears to be a .fairly 
equal distribution of returns by year. 
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CHAPTER V 
TABULATION AND ANALYSIS OF THE RESULTING DATA 
The word graduates, which is used throughout this 
chapter, refers to the graduates of Dedham high school, 
from 1940 to 1944, who responded to this survey. Before 
proceeding with the tabulation and analysis of the data, 
a few interesting facts concerning the graduates are worth 
noting. 168 or 81.6 per cent of the responses came from 
graduates who either (1) Studied instrumental music prior 
to entering high school, {2) Studied instrumental music 
in high school, college or elsewhere, {3) Participated 
in high school or college instrumental activities, (4) Par-
ticipated in high school or college vocal activities, 
(5) Sang in a choir. 
Pre-high school instrumental stq~:--In answering 
the question, 11 Did you take lessons on an instrument be-
fore entering high school," 100 or 48.5 per cent answered 
Yes, 100 or 48.5 per cent answered No, and 6 or 3.0 per 
cent failed to respond. The responses to this item will 
be found in Table a. 
Referring to Table a, it appears that almost as 
many graduates studied instrumental music prior to enter-
ing high school as did not. In interpreting the response s 
-a4-

I 
I 
I 
chapter under the heading, "Present ability to read 
music." 
TABLE 3 
COMPARISON BETWEEN THE ABILITY TO READ 
INSTRUMENTAL MUSIC AND PRE-HIGH SCHOOL 
INSTRmlENTAL STUDY 
Can Read Cannot 
Number % Number 
Studied instrumental 
music prior to entering 
high school 80 66.6 36 
Did not study instrumen-
tal music prior to 
40 33.4 50 entering high school 
- ~ -
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Singing a part other than the melody:--In answering 
the question, "In group singing, such as is done in 
church or at fraternal meetings, do you try to sing a 
part other than the melody, 11 83 or 40.4 per cent of the 
graduates answered Yes, 117 or 56.8 per cent answered No, 
and 8 or 2.7 per cent did not respond. The responses 
to this item will be found in Table 4. 
In interpreting the responses to this item, 
allowances should be made for the possible changes of 
attitude due to the maturation of the graduates and also 
the environmental influences which could affect the 
accuracy of the responses. 
It appears from Table 4, that graduates do not exten-
sively employ part singing in their post-school life. Two 
part music was started in grade four, developing into 
three parts in grades five and six. Four part music was 
begun in grade eight or when there were sufficient changed 
voices to permit. Part singing is not something that 
originated in post-school life; it has been continuous 
from grade four. 
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Perhaps we place too much emphasis on part singing 
in our schools. Does the child actually derive a greater 
aesthetic satisfaction from part singing than from unison 
singing? Perhaps the time we spend on part sL~ging could 
more effectively be devoted to greater time on unison 
singing and hence the child could gain a more enriched 
song experience. 
Year 
1940 
1941 
1942 
1943 
1944 
Total 
TABLE 4 
SINGING A PART OTHER THAN THE MELODY IN 
GROUP SINGING 
Yes No Blank 
Number % Number % Number 
13 6.3 17 8.2 
27 13.1 20 9.7 2 
7 3.4 30 14.6 1 
23 11.2 27 13.1 
13 6.4 23 11.2 3 
83 40.4 117 56.8 6 
% 
.9 
.5 
1.4 
2.8 
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Repetition of a part:--In answering the question, "In 
order for you to sing a simple part other than the melody, 
do you feel that you have to hear that part repeated several 
times before you can sing the part,• 128 or 81.5 per cent 
of the graduates answe·red Yes, 77 or 37.1 per cent answered 
No, and 3 or 1.4 per cent failed to respond. The responses 
to this item will be found in Table e. 
TABLE 6 
REPETITION OF A PART 
Year ~-~a ·-+---==---=-- N_o.;;;.,__ ·--+1- Blank ~ ~ Number J ~ Number I -~ I 
1---1- 9_4_0_-+---2-0--/-----...,9::-.--=-7 -+- 10---! 4. 8 I I 
1941 38 17.8 10 4.6 
1942 20 9.7 17 8.3 2 .9 
1943 23 11.3 1 21 13.2 
1944 27 13.2 13 8.4 1 I 
-~-----~-------r----~ 
126 61.5 I 77 37.1 I 3 
r-=================~-~ ---~ -~---=--====================~ 
Total 1.4 
.5 
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As a result of the responses to this item, it appears 
that repetition is an important phase of part singing. 
From the comparison shown in Table 7, it will be found that 
43.7 per cent of the graduates who can read vocal music 
now require repetition of a part, and 76.6 per cent of the 
graduates who cannot read vocal music now require repetit-
ion of a part several times before they can sing the part. 
It is interesting to note that the ability to read vocal 
music considerably lessens the repetition required to 
learn a part other than the melody. 
TABLE 7 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND REPETITION OF A PART 
Can Read Cannot Read 
Number % Number % 
Require repetition of 
a part 47 43.7 75 76.6 
Do not require repetition 
of a part 60 56.3 23 23.4 
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Sight Singing:--In answering the question, "In 
order to sing an easy song, either the melody or your 
proper part, can you sing it at sight," 100 or 48.5 per 
cent of the graduates answered Yes, 103 or 50 per cent 
answered No, and 3 or 1.5 per c~nt failed to respond. 
The responses to this item will be found in Table a. 
Year Yes 
TABLE 8 
SIGHT SINGING 
-
No __ltlank 
Number % Number ~ Number % 
1940 13 6.3 17 8.2 1 .5 
1941 23 11.2 23 11.2 
1942 17 8.2 20 9.7 I 
1943 27 13.1 23 11.2 1 .5 
1944 20 9.7 20 9.7 1 .5 
Total 100 48.5 103 50.0 3 1.5 
·-=-
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From the comparison shown in Table 9, it is very 
interesting to note that 75 per cent of the graduates who 
can read vocal music at the present time can sing a melody 
or part at sight. As a result of this survey, it appears 
that there is a very high relationship between the ability 
to read vocal music and the ability to sing an easy song, 
either the melody or a part, at sight. 
Another interesting observation can be made from 
Table 9. 20 per cent of the graduates who cannot read 
vocal music now stated that they could sing a simple 
melody or part at sight. It appears that this must have 
been a misinterpretation of the item on the part of those 
respondents, as it does not seem to follow that one could 
read a · simple melody or part at sight if one could not 
read music! 
There apparently appears to be a high degree of 
effectiveness regarding sight singing on the part of those 
who can read vocal music, however this group represents 
only about 50 per cent of the total respondents. As a 
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Reading vocal mus1c:--There are several so-called 
methods of reading vocal music. The following three methods 
were included 1n this survey: 
1. The melodic line 
2. Interval relationship 
3. Sol-fa syllables 
It is not the purpose of this study to determine the 
merits and limitations of these various methode, but rather 
to determine which method the graduates employ in their 
reading of vocal music. 
Singing in terms of the "melodic line11 :--In answer-
ing the question, 11 Do you sing in terms of the "melodic 
line," 160 or 77.8 per cent of the graduates answered Yes, 
40 or 19.3 per cent answered No, and 8 or 2.9 per cent 
failed to respond. The responses to this item will be 
found 1n Table 10. 
TABLE 10 
SINGING IN TEffi~S OF THE 11 MELODIC LINE" 
Year Yes No Blank 
Number % Number % Number % 
1940 20 9.7 10 4.8 
1941 40 19.5 7 3.4 
1942 30 14.8 6 2.9 
1943 40 19.4 10 4.8 
1944 30 14.8 7 3.4 8 2.9 
Total 160 77.8 40 19.3 8 2.9 
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Singing in terms of the 11 intervale11 :--In answering 
the question, 11 Do you think 1n terms of the size of the 
"Intervals," 117 or 57.0 per oent of the graduates answered 
Yes, 77 or 37.3 per cent answered No, and 12 or 5.7 per 
cent failed to respond. The responses to this item will 
be found in Table 11. 
TABLE 11 
SINGING IN TERMS OF THE SIZE OF THE 11 INTERVALS" 
Year Yes No Bla.ok 
Number '}'o Number % Number % 
1940 20 9 . 7 10 4.8 1 .5 
I 
1941 27 13.3 17 8.2 I 2 .9 
1942 27 13.2 10 4.8 
I 1943 20 9.7 27 13.2 3 1.4 .. 
1944 23 11 . 2 13 6 .. 3 6 2.9 
Total 117 57.0 77 37.3 12 5.7 
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Singing with the syllables:--In answer to the question, 
"Do you sing with the syllables," 32 or 15.3 per cent of the 
graduates answered Yes, 164 or 80 per cent answered No, 
and 10 or 4.7 per cent failed to respond. The responses 
to this item will be found in Table 12. 
TABLE 12 
SINGING WITH THE SYLLABLES 
Year YE s No Blank 
Number % Number % Number % 
1940 3 1.4 27 13.2 
1941 3 1.4 40 19.5 3 1 . 4 
1942 6 2.9 30 14.6 
1943 10 4.8 40 19.,5 
1944 10 4.8 27 13.2 7 3.3 
Total 32 15.3 164 80.0 10 4.7 
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Sing words but think syllable§:--In answer to the 
question, 11 Do you sing the words but think 1n terms of the 
syllables," 36 or 17.7 per cent of the graduates answered 
Yes, 160 or 77.6 per cent answered No, and 10 or 4.7 per 
cent failed to respond. The responses t o this item will 
be found in Table 13. 
TABLE 13 
SING WORDS BUT THINK IN TE!U~S OF THE SYLLABLES 
Year Yes No Blank 
Number % Number ro Number % 
1940 10 4.8 20 9.7 
1941 3 l-.4 40 19.4 I 3 1.4 
1942 4 1.9 33 16.0 
1943 13 6.3 36 17.4 
1944 7 3.3 31 15.1 7 3.3 
-
-
Total 36 17.7 160 77.6 10 4.7 
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From the comparison shown in Table 14, it appears 
that three-quarters of the graduates who can read vocal 
music now do so by means of the tonal concept of the 
melodic line, or by the interval relationship, i.e., the 
skip or distance between notes. Over three-quarters of 
the graduates who cannot read vocal music now apparently 
try to do so, not by the sol-fa syllables as taught in 
school, but by the 11 Melodic line." The sol-fa syllables 
seem to be the least used method of reading vocal music 
by both those who can and cannot read vocal music. 
Perhaps the use of the sol-fa syllables could be 
more effective through better use. Earhart states: 
In brief, our trouble with so-fa syllables, and with 
all of our symbols, appears to lie in our imperfect 
use of them. And the remedy for poor use, or abuse, 
of symbols, is probably to be sought, not in disuse, 
but in better use. 1/ 
1/ Will Earhart, The Meaning and Teaching of Music, 
M. Witmark and Sons, New York, 1935, p. 154. 
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Understanding time signatures:--In answer to the 
question, 11 Do you understand the meaning of the various 
time signatures," 130 or 63.2 per cent of the graduates 
answered Yes, 73 or 35.4 per cent answered No, and 3 or 
1.4 per cent failed to respond. The responses to this 
item will be found in Table 15. 
TABLE 15 
UNDERSTANDING TIME SIGNATURES 
Year Yes No Blank 
Number % Number % Number % 
1940 20 9.7 10 4.8 2 .9 
1941 33 16.0 13 6.3 1 
.5 
1942 17 8.3 20 9.7 
1943 33 16.0 17 8.3 
1944 27 13.2 13 6.3 
Total 130 63.2 73 35.4 3 1.4 
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The measure or time signature is one of the elements 
of notation used in the reading of the score. By referring 
to Table 16, this fact is further emphasized in that 87.5 
per cent of the graduates with the ability to read vocal 
music now, understand the meaning of the various time 
signatures. However, only 36.7 per cent of the graduates 
who cannot read vocal music now understand the meaning of 
the various time signatures. 
TABLE 16 
CO~~ARISON BET\~EN THE ABILITY TO READ VOCAL !~SIC 
AND UNDERSTANDING TIME SIGNATURES 
Can Read Cannot Read 
Number % Number % 
Understand time 
signatures 94 87.5 36 36.6 
Do not understand 
time signatures 16 12.5 63 63.3 
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Understanding note and rest value§:--In answer to the 
question, "Do you understand the meaning of the various 
note and rest values,n 153 or 74.2 per cent of the grad-
uates answered Yes, 51 or 24.9 per cent answered No, and 
2 or .9 per cent failed to respond. The responses to this 
item will be found in Table 17. 
TABLE 17 
UNDERSTANDING NOTE AND REST VALUES 
Year Yes No Blank 
Number % Number ~ Number % 
1940 23 11.1 7 3.4 
1941 43 20.9 3 1.7 
1942 24 11.6 13 6.3 
1943 33 16.0 18 8.7 2 .9 
1944 30 14.6 10 4.8 
Total 153 74.2 51 24.9 2 .9 
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Note and rest values are important elements of notat-
ion used in the reading of the score to indicate the durat-
ion of sound. Table 18 further emphasizes the relationship 
between note and rest values and reading ability. 100 per 
cent of the graduates who can read vocal music now under-
stand the meaning of note and rest values. It might also 
be worthy of note to observe from Table 18 that this fact-
ual knowledge has been retained by almost 50 per cent of 
the graduates who cannot read vocal music. Perhaps the 
effectiveness of tonal concept could be improved if there 
were something more tangible to retain. 
TABLE 18 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND THE UNDERSTANDING OF NOTE AND REST VALUES 
Can Read Cannot Read 
Number % Number %-
Understand note and 
rest values 107 100 46 48.6 
Do not understand note 
and rest values 
--- ---
53 53.4 
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Understanding interpretation marke:--In answer to the 
question, "Do you understand the meaning of the various 
musical signs and symbols used in the interpretation of 
music, 11 123 or 59.8 per cent of the graduates answered 
' Yes, 78 or 37.9 per cent answered No, and 5 or 2.3 per 
cent failed to respond. The responses to this item will 
be found in Table 19. 
TABLE 19 
UNDERSTA}IDING INTERPRETATION MARKS 
Year Yes No Blank 
Number % Number % Number % 
1940 20 9.7 10 4.8 
1941 33 18.0 13 6.3 2 .9 
1942 20 9.7 15 7.4 
1943 27 13.3 23 11.1 
1944 23 11 1 17 8 3 3 1.4 
Total 123 59.8 78 37.9 5 2.3 
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Music reading includes not only the ability to 
reproduce pitch and duration from the score, but also to 
do this with understanding and expression. Interpretation 
marks or symbols are an aid to expressive performance of 
the score. 
Table 20 shows the comparison between the ability to 
read vocal music and the understanding of interpretation 
symbols. Approximately four-fifths of the graduates who 
can read vocal music understand interpretation symbols as 
compared to almost three-quarters of the graduates who can-
not read vocal music and do not understand the interpretat-
ion symbols. This would tend to indicate that the ability 
to read music would include the knowledge of interpretation 
symbols. 
TABLE 20 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND UNDERSTANDING INTERPRETATION MARKS 
Can Read Cannot Read 
Number % Number % 
Understand interpretat-
ion marks 90 84.5 26 26.6 
Do not understand inter-
pretation marks 17 15.5 73 73.4 
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Referring to Table 22, it appears that almost three-
quarters of the graduates made use of the syllables in 
grammar school. By comparing Table 22 with Table 21, it 
will be .found that the use of the syllables in grammar 
school had little effect upon the present ability to read 
vocal music. 72 per cent of the graduates who can read 
vocal music now made use of the syllables in grammar school, 
and 70 per cent of the graduates who cannot read vocal 
music now made use of the syllables in grammar school. 
Apparently the students went through the motions of using 
the syllables without any significant effectiveness. 
TABLE 22 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL ~lliSIC 
AND GRAW~ SCHOOL USE OF THE SYLLABLES 
Can Read Cannot Read 
Number ~ ~ Number % 
Made use of syllables 
in grammar school 77 72 69 70 
Did not make use of 
syllables in grammar 
school 30 28 30 30 
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From the comparisons shown in Table 24, it appears 
that over 50 per cent of the graduates who can read vocal 
music now believe that singing the syllables such as they 
did in grammar school, did not help them to read music. 90 
per cent of the graduates who cannot read vocal music now 
feel that singing the syllables, such as they did in 
grammar school, did not help them to read vocal music. 
It appears that grammar school syllable study has 
not been effective as a system of teaching music reading, 
either with those who can or cannot read vocal music at the 
present time. Either another approach to the problem of 
music reading must be employed, or a more effective method 
of teaching the sol-fa syllables must be sought. 
TABLE 24 
COW~ARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND THE EXTENT TO WHICH SYLLABLE STUDY IN GRAMMAR 
SCHOOL HAS AIDED MUSIC READING 
Can Read Cannot R""ad 
Number % Number % 
Syllable study in 
grammar school has 
aided music reading 40 37.5 11 10 
Syllable study in 
grammar school has not 
aided music reading 67 62.5 89 90 
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The acquisition of the score in grammar achool:--In 
answer to the question, "Do you feel that you learned to 
read music when you were in grammar school," 60 or 29.1 per 
cent of the graduates answered Yes, 143 or 69.5 per cent 
answered No, and 3 or 1.4 per cent failed to respond. The 
responses to this item will be found in Table 25. 
In interpreting the responses to this item, allowances 
should be made for the possible inability to recall 
specific factual information accurately over a long period 
of years. In regard to this item there has been a lapse 
of from ten to fourteen years. It is possible that changes 
of attitude due to the maturation of the graduates and also 
environmental influences could affect the responses to 
this item. 
TABLE 25 
ACQUISITION OF THE SCORE IN GRAM1ffiR SCHOOL 
Year Yes No Blank 
Number ro Number % Number % 
1940 3 1.4 27 13.3 
1941 17 8.3 30 14.6 
1942 10 4.8 26 12.5 2 .9 
1943 17 8.3 31 15.0 1 .5 
1944 13 6.3 29 14.1 
Total 60 29.1 143 69.5 3 1.4 
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From the comparisons shown in Table 26, it appears 
that over one-half of the graduates who can read vocal music 
now did not learn to read music when they were in grammar 
school. Over three-quarters of the graduates who cannot 
read vocal music now did not learn to read vocal music 
when they were in grammar school. 
TABLE 26 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND THE ACQUISITION OF THE SCORE IN GRAlU~R SCHOOL 
Can Read Cannot Read 
Number % Number % 
Learned to read music 
in grammar school 40 37.5 23 23.3 
Did not learn to read 
music in grammar school 67 62.5 76 76.6 
Some of the comments stated by the graduates concern-
ing this item are quoted below: 
1. If the majority of the class took music lessons 
outside of school and could read music, no extra 
attention was placed on the reading of music in 
school. The pupils who did not take music lessons 
had no real opportunity to learn to read or under-
stand the music which was taught in the lower 
grades. 
2. Hated music. 
3. Music reading held no inter est for me in grammar 
school in particular. 
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4. I did not like syllables. 
5. We never had to learn syllables. 
6. No one taught me, thus I don't know~ 
7. The teachers were not experienced enough to know 
how to teach a student who had had little or 
no-education in music. Only once a week did I 
have music with a trained musician. 
s. As I recall there wasn't much time devoted to 
music. 
9. I didn't learn to read music grammar school 
because I could not identify the notes rapidly 
enough to sing them in tempo with the group. Even 
today when I have heard a song or struggled through 
a piano selec~ion----with repetition, I play it by 
ear or memory, then I never forget it--but as for 
sight reading T .imagine I am the very slowest 
and worst. 
I love music to listen to it--but there is nothing 
mora boring than to have to study out each song. 
10. Music was never made interesting enough for me to 
enjoy it---thus I never tried to learn. 
11. I can't read now so couldn't have learned 
in scbool--I feel music reading should only be 
taught to those interested in learning to play an 
instrument--in other words it should be an elec-
tive in junior high as well as high school. Music 
appreciation should, in my opinion be started in 
grade school, preferably the 1st grade, in conjun-
ction with music education. Classics should be 
played and listened to and less emphasis put on 
looking up biographies of composers at the public 
library. 
12. I did not learn to read music during grammar 
school because we never received any regular inst-
ruction in this subject. As I recall, we had an 
hour of instruction once a week. Unless memory 
fails me it consisted of a large class singing 
scales and songs using "Do, re, ml" and not re-
alizing just what we were trying to do. It all 
seems rather hit or miss as I recall it. It was 
dull and poorly organized. 
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13. We were never compelled to do it. 
14. Never really took an interest in music until the 
last few years. War service stimulated my inter-
est in music and now am active and very interested 
in music. I believe a mistake in the schools of 
Dedham is not having enough instruments available 
to stimulate individual interest in instruments. 
15. I do not think enough time was spent on music in 
grammar school for one to learn to read music. 
16. Not enough time was spent both by myself and by 
the teachers or school. 
17. Because we all disliked singing syllables. 
18. We weren't taught syllables. 
19. I was very poor in reading, singing or understand-
ing music when in grammar school but I improved 
nearly 100% when I started to take piano lessons. 
My singing improved so much, the school music 
teacher in junior high offered to send me to the 
conservatory. We never did anything about it 
though. 
20. No, I don't think the teachers were equipped to 
do this adequately. 
21. Grammar school was a start but I learned a lot 
more about signatures, time, etc., when I played 
in the band. 
22. We only learned the scales. 
23. Was taking music lessons at the time. 
24. The grammar school music course was inadequate. 
25. When I was in grammar school, music education was 
very poor. The only attempt at such, that I re-
member, was a sort of historical appreciation by 
Mrs. Moody in the 7th and 8th grade. All other 
music was merely singing with a music teacher. No 
attempt to teach. I learned to read music from 
a private piano teacher. 
26. I took piano when seven and eight years old, so 
cannot accurately say whether the actual learning 
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to read musie came from home, lessons, or school. 
Probably all contributed--that's a long time ago 
to remember~~\ 
27. I feel that the grammar school mind is not 
sufficiently mature to absorb the mechanical 
drudgery of learning to read music by a fixed 
system such as is commonly used. Perhaps a 
broader approach to the general subject of music 
would be . more effective in building up interest 
in learning to read music in higher grades. 
28. Miss Richardson at the Quincy school, weekly 
sessions were held at which classical and semi-
classical recorda were played. Since the 
majority of students have no intention of 
making music a career, I believe that a similar 
program in the grammar and high schools would 
be much more beneficial in bringing about an 
appreciation of music than is the program under 
which such students must sit and ponder over a 
line of music to determine whether a certain note 
is a La or a Ti. 
The preceding comments of graduates regarding item 11 
of the questionnaire will be discussed in Chapter VI, 
Suggestions tor Improvement in the Music Reading Program 
as a Result of the Findings of This Study. 
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Learning to read music because of study outside of 
school:--In answer to the question, "Do you feel that you 
learned to read music better because of your music stu~ 
outside of school," 105 or 50.9 per cent of the graduates 
answered Yes, 74 or 38.0 per cent answered No, and 27 or 
13.1 per cent failed to respond. The responses to this 
item will be found in Table 27. 
In interpreting the responses to this item, allowances 
should be made for the possible inability to recall 
specific factual information accurately over a long period 
of years. It is possible that changes of attitude due to 
the maturation of the graduates and also environmental 
influences could affect the accuracy of the ability to 
recall accurately the specific information of this item. 
Year 
1940 
1941 
l942 
1943 
1944 
Total 
TABLE 27 
LEARNING TO READ MUSIC BECAUSE OF STUDY 
OUTSIDE OF SCHOOL 
Yes No Blank 
Number ro Number % Number 
13 8.3 17 8.3 
38 17.4 7 3.4 
l3 6.3 l7 8.3 7 
23 11.2 13 8.3 17 
20 9.7 20 9.7 3 
105 50.9 74 38.0 27 
% 
3.4 
8.3 
1.4 
13.1 
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From the comparisons shown in Table 28, it is very 
significant from the view-point of music education, that 
over three-quarters of the graduates who can read vocal 
music now learned to do so by the study of music outside 
of school. Onl;y approximately one-fifth of the graduates 
who can read vocal music now felt that they learned to 
read music better because of their study in school. Again 
this shows a very definite ineffectiveness of the music 
reading program in the public schools. 
TABLE 28 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND LEARNING TO READ MUSIC BETTER BECAUSE OF MUSIC 
STUDY OUTSIDE OF SCHOOL 
Can Read Cannot Read 
Number % Number % 
Learned to read music 
better because of music 
study outside of school 84 78.2 23 23.4 
Did not learn to read music 
better because of music 
study outside of school 23 21.8 76 76.6 
-
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Excessive time spent on music reading:--In answer to 
the question, 11 Do you feel that more time was spent on 
music reading when you were 1n grammar school than was 
necessary, 11 63 or 30.3 per cent of the graduates answered 
Yes, 139 or 67.9 per cent answered No, and 4 or 1.8 per 
cent failed to respond. The responses to this item will 
be found in Table 29. 
TABLE 29 
EXCESSIVE TIME SPENT ON MUSIC READING 
Year Yes No Blank 
Number % Number % Number '}'o 
1940 7 3.4 23 11.2 
1941 3 1.4 43 21.4 2 .9 
1942 20 9.6 17 8.3 
1943 20 9.6 30 14.6 2 .9 
1944 13 6.3 26 12.4 
Total 63 30.3 139 67.9 4 1.8 
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From the comparisons shown in Table 30, it appears 
that 75 per cent of the graduates who can read vocal music 
felt that there was not an excessive amount of time spent 
on music reading. However 83.3 per cent of the graduates 
who cannot read vocal music now felt that there was not an 
excessive amount of time spent on music reading. From 
this comparison it might be possible to conclude that there 
was an insufficient amount of time devoted to music reading 
in grammar school. Perhaps if more time had been allowed 
for music reading and more efficient methods and effective 
teaching employed, more of the graduates who cannot read 
vocal music would be able to do so at the present time. 
TABLE 30 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL AIDSIC 
AND EXCESSIVE TIME SPENT ON MUSIC READING 
Can Read Cannot Read 
Number % Number % 
Excessive amount of time 
spent on music reading 27 25 36 38.7 
Not an excessive amount 
of time spent on music 
reading 80 75 63 63.3 
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From the comparisons shown in Table 32, it appears 
that over four-fifths of the graduates who can read vocal 
music now feel that music reading adds to the enjoyment of 
performing vocal and instrumental music. Almost three-
quarters of the graduates who cannot read vocal music now 
feel similarly. 
The ultimate goal of music education is appreciation. 
Appreciation can come not only through listening, but also 
through performing. From the results shown in Table 32, 
music reading is a vitally important means toward the 
ultimate goal of music education and that enjoyment of 
performing vocal and instrumental music can be greatly 
enhanced by the ability to read music. 
TABLE 32 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL !~SIC 
AND THE I~MPORTANCE OF MUSIC READING TO THE ENJOY-
MENT OF PERFO~!ING VOCAL AND INSTRID~NTAL MUSIC 
Can Read Oannotjiea~ 
Number % Number ~ 
Music reading is import-
ant to the enjoyment of 
performing vocal and 
instrumental music 94 87.5 89 70 
Music reading is not 
important to the enjoy-
ment of performing vocal 
and instrumental music 13 12.5 30 30 
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From the comparisons shown in Table 34, it appears 
that 90.5 per cent of the graduates who can read vocal 
music now feel that reading ability adds to their enjoy-
ment of participation in group singing. However, only 
46.6 per cent of the graduates who cannot read vocal music 
now feel that reading ability would add to their enjoyment 
of participation in group singing. Perhaps if those who 
cannot read vocal music could read vocal music, they would 
be able to experience the added pleasure of participation 
in group singing. 
TABLE 34 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC AND 
THE ENJOYMENT THAT THE ABILITY TO READ MUSIC ADDS 
TO PARTICIPATION IN GROUP SINGING 
Can F ead Cannot Read 
Number '}'o Number '" %-
Music reading adds to the 
enjoyment of participation I 
in group singing 97 90.5 46 46.6 
Music reading does not add 
ipation in group singing 
to the enjoyment of parti"l 
10 9.5 53 53.4 
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From the comparisons shown in Table 36, it appears 
that over two-thirds of the graduates who can read vocal 
music now participate or have participated in adult choral 
organizations. However, less than one-third of the grad-
uates who cannot read vocal music now participate or have 
participated in adult choral organizations. 
If we adopt, "Carr,y-over of school music training into 
the musical, social, and home life of the community as a 
vital part of its cultural, recreational, and leisure-
time activities," S,/ as one of the objectives of music 
education, then we cannot accept a realization of this 
objective until we have a strong active participation on 
the part of our graduates in sacred and secular civic 
choral organizations. Table 36 shows that the realization 
of this aim is considerably more effective when the ability 
to read music is present. 
TABLE 36 
CrnlPARISON BETWEEN THE ABILITY TO READ VOCAL ~IDSIC 
AND PARTICIPATION IN ADULT SACRED AND SECULAR 
CHORAL ORGANIZATIONS 
Can Read Cannot Read 
Number % Number % 
Participa t .e in choral 
organizations 74 88.8 30 30 
Do not participate in 
choral organizations 33 31.2 89 70 
s/ Music Educators Source Book, op, cit,,p. iv. 
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Present ability to read music (vocal):--In answer to 
the question, 11 Can you read music now, 11 107 or 51.8 per 
cent of t .he graduates answered Yes, 69 or 33.6 per cent 
answered No, and 30 or 14.6 per cent failed to respond 
regarding the ability to read vocal music at the present 
time. The responses to this item will be found in Table 38. 
Year 
1940 
1941 
1942 
1943 
1944 
Total 
TABLE 38 
PRESENT ABILITY TO READ fuiDSIC (VOCAL) 
Yes No 
Number % Number % 
10 4.8 20 9.7 
33 16.0 6 2.9 
17 8.2 17 8.2 
27 13.1 13 6.4 
20 9.7 13 6.4 
107 51.8 69 33.6 
Bl~::nk 
Number % 
7 3.6 
3 1.4 
10 4.8 
10 4.8 
30 14.6 
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By comparing the responses of the graduates who 
studied instrumental music, either during high school, 
prior to entering high school or elsewhere, with those who 
can read instrumental music now, computing a Phi corral-
ation coefficient and using the correction factor stated by 
Peatman ~/cpr • .-Jrr- , a correlation coefficient of -t.76 
was determined. According to Green, Jorgensen and 
Gerbrich, the forecasting interpretation shows "Evidence 
of marked relationship; considerable prognostic power even 
after lapse of time." '4/ 
By using the same Phi correlation coefficient and 
correction factor as previously stated, and comparing the 
responses of the graduates who can read instrumental music 
now and can read vocal music now, a correlation coefficient 
of .77 was determined. According to Green, Jorgensen and 
Gerbrich this shows a 38 per cent forecasting efficiency 
or "Evidence of marked relationship."~/ 
From the two foregoing correlation studies stated, it 
appears that there is a strong tendency for the retention 
of instrumental reading abili ty, even after a lapse of 
time, and also evidence of a marked degree of carry-over 
to the ability to read vocal music. 
3/ 
4/ 
John Peatman, Descriptive and Sam~ling Statistics, 
Harper and Brothers, New York, 19 7, p. 92-93. 
Harry A. Greene, Albert N. Jorgensen and J. Raymond 
Gerberich, Measurement and Evaluation in the Secondarl 
School, Longmans, Green and Co., New York, 1946, p.56 • 
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An interesting study was carried out at the University 
of Kansas regarding the relationship between tonal imagery 
and motor visual imagery which places additional emphasis 
upon instrumental study aiding vocal reading. 
5/ 
From a study carried out at the University of Kansas 
in the field of music education, not one instance of 
absolute pitch was found where there had not been 
previous experience , with motor-visual images. There 
was always experience with a space-frame, i.e., 
instrument; previous to the ability to judge pitch. 
Relative and absolute pitch was even more dependent 
upon such experience. 
The history of music bears this out as we have no 
major composer who was exclusively a vocalist. From 
this study it was found that tonal imagery was depend-
ent upon motor visual imagery. Adequate tonal think-
ing is probably not learned without a space-frame. 
The implications of this study pertinent to music 
education seem to be the following: {1) Children will 
not learn to think tonally in an approved fashion, 
if at all, if they are given no tools for the produc-
tion of motor-visual imagery. (2) They will need to be 
provided with an opportunity and experience in an 
environment rich in motor-visual stimulants. (3) They 
will need to have a chance to intergrate the senses by 
means of a space-frame. (4) This space-frame should 
match their maturation level in complexity of manipu-
lation. The piano keyboard is best for the larger 
more mature students, but it is probably too complex 
for the little child in the beginning grades. They 
must have a simpler system which will not require such 
accurate finger control---one which makes use of the 
larger, less differentiated muscular functions of the 
arm and hand. There should be a space-frame instru-
ment of intermediate difficulty between the simple one 
for the beginning pupils and the piano for the mature 
student. No child can develop insight except by 
acquisition from his environment. ~7 
E. Thayer Gaston, "Motor Visual Imagery in Tonal 
Thinking," Music Educators . Journal, February 1940, 
P• 23. 
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The results of the corr elation between instrumental 
study and the present ability to read vocal music as shown 
in this survey, put further emphasis on the implications 
of Gaston's study. 
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The need for music reading in present day life:--In 
answer to the question, 11 Do you feel that you have a need 
for music reading in your present life," 89 or 43.3 per 
cent of the graduates answered Yes, 114 or 55.3 per cent 
answered No, and 3 or 1.4 per cent failed to respond. The 
responses to this item will be found in Table 39. 
Year 
1940 
1941 
1942 
1943 
1944 
Total 
TABLE 39 
THE NEED FOR MUSIC READING IN PRESENT 
DAY LIFE 
Yes No Blank 
Number % Number % Number 
13 6.4 17 8.2 
33 16.0 13 6.4 
13 6.4 23 11.1 
20 9.7 30 14.6 
10 4.8 31 15.0 3 
89 43.3 114 55.3 3 
% 
1.4 
1.4 
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Participation in home groups:-- In answer to the 
question, 11 Do you sing in any home groups," 53 or 25.8 
per cent of the graduates answered Yes, 146 or 70.9 per 
cent answered No, and 7 or 3.3 per cent failed to respond. 
The responses to this item will be found in Table 41. 
TABLE 41 
PARTICIPATION IN HO~lli GROUPS 
Year Yes No Blank 
Number ro Number % Number % 
1940 3 1.4 27 13.1 
1941 10 4.9 36 17.5 4 1.9 
1942 3 1.4 33 16.0 
1943 20 9.7 27 13.1 
1944 17 8.4 23 11.2 3 1.4 
Total 53 25.8 146 70.9 7 3.3 
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From the comparison shown in Table 42, it appears 
that there is a very low degree of participation 1n 
home group singing, for either the graduates who can or 
cannot read vocal music. However, it 1s slightly higher 
for the graduates who can read vocal music. Perhaps the 
high percentage of negative responses shown in Table 41 
is an indication of t he extreme demands of today 1 s society 
upon the population. 
TABLE 42 
COMPARISON BETWEEN THE ABILITY TO READ VOCAL MUSIC 
AND PARTICIPATION IN HOME GROUPS 
. -
Can Read Cannot Reag,_ 
Number % Number % 
Participate in home 
groups 37 34.4 20 20 
Do not participate in 
home groups 70 65.6 79 80 
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CHAPTER VI 
SUGGESTIONS FOR IMPROVEMENT IN THE MUSIC READING 
PROGRAM AS A RESULT OF THE FINDINGS OF 
THIS STUDY 
General Suggestions 
It appears evident rrom this study that the use or 
the syllables is not an effective device for teaching the 
reading of music. However, the pertinent question is, 
what is the most effective method of teaching children to 
read music in the available time? 
If the aims of the music education program are to be 
realized, then we must have a continuance of the music 
activity or our post-high school students. As a result or 
the findings of this study, it can be generally concluded 
that music reading has an important role in the continuing 
music activity of high school graduates. It was found 
that 68.8 per cent of the graduates who can read vocal 
music participate in adult sacred or secular choral 
organizations. It was also found that 59.4 per cent of 
the graduates who can read vocal music now have a need tor 
music in their present day life. 
The most significant finding was that the nusic 
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reading program in the Dedham public schools was not 
effective. Only 29.1 per cent of the graduates felt that 
they learned to read music when they were in grammar 
school. This was further emphasized by the fact that 50 
per cent of the graduates learned to read music better 
because of their study outside of school. 78.2 per cent 
of the graduates who can read vocal music now learned to do 
so because of their study outside of school. 
There seems little doubt that the music reading 
program was not effective. The sol-fa syllable method 
was used to teach music reading and only 29.1 per cent of 
the graduates learned to read music. If the reading 
program were only 29.1 per cent effective, the town would 
soon be overrun with illiterates. Such a state would cause 
public concern. Yet that is the status of the music read-
ing program in the school system. 
There is a definite need for ( 1) An improved method 
of teaching music reading with the sol-fa syllables or (2) 
A new and more effective method of teaching music reading. 
Specific Suggestions 
The comments of graduates concerning the ineffective-
ness of the music reading program can be classified as 
follows: 
1. Inadequate organization and teaching 
2. Interest 
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3. Criticism of the syllables 
4. Insufficient time 
Inadequate organization and teaching:--Nine graduates 
commented upon the inadequate organization and ineffective 
teaching of the music reading program. Some of these 
comments are as follows: 
I did not learn to read music during grammar school 
because we never received any regular instruction 
in this subject. Unless memory fails me it consisted 
of a large class singing scales and songs using "Do, 
re, min and not realizing just what we were trying to 
do. It all seems rather hit or miss as I recall it. 
It was dull and poorly organized. 
The grammar school music course was inadequate. 
When I was in grammar school, music education was very 
poor. No attempt to teach. I learned to read music 
from a private pian0 teacher. 
The course of study apparently seems adequate for 
the purpose of a guide to the teaching of music reading. 
At least the important phases of music reading are covered 
in a logical and sequential manner. Still, however, only 
29.1 per cent of the graduates felt that they learned to 
read music in grammar school. 
Interest:--Fourteen graduates commented upon the 
factor of interest in and of the music reading program. 
Some of these comments are as follows: 
Music reading held no interest for me in grammar 
school in particular. 
Music was never made interesting enough for me to 
enjoy it---thus I never tried to learn. 
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These comments perhaps should be classified under the 
preceding heading, Inadequate Organization and Teaching. 
Statements such as these quoted by graduates concerning 
interest, do not reflect as much ineffectiveness of the 
music reading program as they do the actual teaching~ tech­
niques. Motivation is a vitally important factor in any 
teaching-learning situation. Perhaps the music reading 
program could have been more effective in these cases had 
there been greater stimulus on the part of the music 
supervisor and teacher to motivate the group and provide 
greater interest. 
Criticism of the syllables:--Seventeen graduates 
commented upon the use of the syllables in the music 
reading program. Some of these comments are as follows: 
I did not like syllables. 
We never had to learn syllables. 
Because we all disliked singing syllables. 
We weren't taught syllables. 
I feel that the grammar school mind is not suffic-
iently mature to absorb the mechanical drudgery of 
learning to read music by a fixed system such as is 
commonly used. Perhaps a broader approach to the 
general subject of music would be more effective in 
building up interest in learning to read music in 
higher grades. 
This last comment seems an especially significant and 
just criticism of the systems of teaching music reading, 
not only in Dedham, but in our public schools in general. 
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Van Bodegraven states: 
If we knew the best method of teaching music reading 
based on scientific evidence; and at the same time, 
knew where this method would lead us, grade by grade, 
as do teachers of reading the English language; our 
program of music reading could settle down to a 
period of stability. 
Philosophy is an essential in all education, but is 
only the first step. In many phases of our program 
of music education we have been plagued with an over-
abundance of conflicting philosophic doctrines and a 
paucity of scientific means to realize our objectives. 
We decide where we want to go and then we forget to 
find out how to get there. 1/ 
Although students utilized the syllables when in 
school, the syllables are not effective in the teaching of 
music reading as shown from the results of this study. 71.1 
per cent of the graduates made use of the syllables in 
grammar school, yet only 17.7 per cent think in terms of 
the syllables when reading vocal music now. Only 28 per 
cent of the graduates who can read vocal music now think in 
terms of syllables. 
Insufficient time:--Twelve graduates commented upon 
the insufficient time devoted to music. Some of these com-
menta are as follows: 
1/ 
I do not think enough time was spent on music in 
grammar school for one to learn to read music. 
Not enough time was spent both by myself and by the 
teachers or school. 
As I recall there wasn't much time devoted to music. 
Paul Van Bodegraven, "Music Reading," Music Educators 
Journal, February, 1949, p. 71. 
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From the results of this study, 67.9 per cent of the 
graduates stated that there was not an excessive amount 
of time devoted to music reading. Perhaps from the comm-
ents of the graduates and the tabulation of the data on 
this item, there was a definite insufficient time allot-
ment for music reading. The time allotment for music 
ranged from 90 minutes per week in grade one to 50 minutes 
per week in grades six, seven and eight. 
Suggestions:--As a result of this study, the music 
reading program could be improved as follows: 
1. Increase motivation and interest on the part of 
the individual grade teachers and music super-
visor. 
2. Spend more time on music reading. 
3. Incorporate pre-band instrumental instruction 
as a part of the music reading program. This is 
justified by a+. 76 correlation between instru-
mental study and ability to read vocal music. 
4. Try to use the syllables through better use. 
5. Delay the introduction of music reading from 
grade two to grade three or four, or when there 
appears a readiness for reading. 
6. Institute "in service" training for the teachers 
who are weak or unqualified in music. 
7. The course of study should be broadened to 
include other phases of music education, such as 
listening activities, rhythmic activities, 
creative activities, in addition to music reading. 
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Suggestions For Further Research 
As a result of this study of the effectiveness of 
the music reading program in the Dedham public .schools as 
shown by continuing music activity of high school gradu-
ates, the following topics are suggested for further 
research: 
1. An investigation of a better ¢ethod of using 
the sol-fa syllables than is presently employed. 
2. An investigation into the field of music reading 
to determine a more effective method of teaching 
music reading than the sol-fa syllables. 
3. A correlation study of grade school children to 
determine the effect of pre-band instrumental 
study on the ability to read vocal music. 
4. A follow-up study to determine the effectiveness 
of the music reading program in a state, county~ 
or region, as shown by continuing music activity 
of high school graduates. 
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ABSTRACT 
The purpose of this study is to collect, organize 
and interpret information from the graduates of Dedham 
high school that will help to: 
1. Determine the effectiveness of the music reading 
program in the Dedham public schools. 
2. Determine the extent to which adults use thei r 
knowledge of music reading as gained from the 
regular classroom instruction in general music. 
3. Evaluate the music curriculum and to ascertain 
the need for revising it, using as a basis for 
this work, the experiences of former pupils. 
This study is concerned with the opinions of graduates 
of Dedham high school for the years 1940, 1941, 1942, 1943 
and 1944, in regard to the music instruction in school 
and its effect on adult life. 
The following steps were taken in preparation for 
this study: 
1. Research was made of literature on questionnaire 
construction. 
2. The questionnaire was compiled and evaluated 
through research in the field of music reading and 
discussions with music educators. Opinions of 
music educators were sought so that items they 
thought significant to the field of music reading 
might be incorporated in the questionnaire. 
The research instrument used in this study was a two-
-page form composed of 19 items. Prior to the distribution 
of the form a penny post card was sent to 457 graduates of 
Dedham high school to determine approximately the number 
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of graduates who would cooperate in such a survey. Only 
127 cards were returned. 
The questionnaire was mailed to 500 graduates of Dedham 
high school on June 5, 1950. A total return of 206 or 41.1 
per cent was realized. 
Tables are constructed to show the analysis of each 
item on the questionnaire and comparison tables are given 
to indicate the comparison between the various items and 
the ability to read vocal music. The tables show many 
significant factors: 
1. The ability to read music directly: 
a. Influences part singing in church and 
fraternal meetings. 
b. Lessens the repetition required for learning 
a part. 
c. Increases the ability to sing at sight. 
d. Increases the ability to understand measure 
signatures, note and rest values and inter-
pretation symbols. 
2. Method used by most graduates to read vocal music 
is not the syllables as taught in grammar school. 
3. Method used by most graduates to read vocal music 
is "Melodic Line" or "Interval Relationship." 
4. Almost three-quarters of the graduates made use 
of the syllables in reading music when in grammar 
school. · 
5. Grammar school study of music reading has not 
helped develop the ability to read vocal music. 
6. Very few graduates learned to read music when 
in grammar school. 
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7. One-half of the graduates learned to read music 
better because of their study outside of school. 
8. Insufficient amount of time was spent on music. 
9. The ability to read music adds to the enjoyment 
of performing vocal and instrumental music. 
10. The ability to read music adds to the enjoyment 
of participation in group singing. 
11. One-half of the graduates participate in adult 
sacred and secular choral organizations. 
12. Ability to read vocal and instrumental music. 
13. The need for music in present day life. 
14. Participation in home singing groups. 
It is the writer's belief that many of the ·findings 
revealed through this study give evidence of a contin~ance 
of music activity on the part of h~gh school graduates who 
have the ability to read music. There is also evidence 
shown for the need of a more effective method of reading 
music than was employed during the experiences of the 
group studied. 
It is not the purpose of this study to determine 
a new method of teaching the reading of music or to 
improve the present method. The findings indicate a 
pertinent need for a better and a more effective method 
of teaching music reading. Indication also shows that 
adults use very little of the knowledge of music reading 
as gained from the regular classroom instruction in general 
music. 
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APPENDIX 
COPY OF POST CARD SEl~ 
GRADUATES PRIOR TO DISTRIBUTION OF QUESTIONNAIRE 
Dear graduate of Dedham High School: 
I would appreciate your cooperation in conduct-
ing a follow-up study of the graduates of Dedham 
high school from 1940-1944 to determine the 
effectiveness of the music reading program. This 
study is intended to partially fulfill the require= 
mente of my graduate program and the results 
should prove valuable in planning the future 
music program in Dedham. 
If you would be willing t o cooperate in such a 
study, b.Y completing a que stionnaire, please 
sign your name and address on the attached 
post card and return. 
I wilL cooperate in t he music follow-up study 
of Dedham high school graduates and will return 
the questionnaire . 
NAME·--------------------------------------
ADDRESS~------------------------------
DEDHAM HIGH SCHOOL 
DEDHAM, MASSACHUSETTS 
Dear graduate of Dedham High School: 
June 5, 1950 
I would appreciate your cooperation in completing 
the enclosed questionnaire regarding the music instruction 
in the Dedham Public Schools. 
It is to be used in making a follow-up study of the 
graduates of Dedham High School from 1940 to 1944 to determine 
the effectiveness of the music reading program. While this 
study is intended to fulfill in part the requirements of a 
graduate program which I am undertaki ng , I feel also that it 
should prove valuable in planning the future music program 
of the Dedham Public Schools. 
This questionnaire will only take a few minutes of 
your time . A return self-addressed stamped envelope is 
enclo sed for your convenience~ Read each question carefu l ly 
and place a check mark ( v') in the column u nder Yes or 1-l"o. 
I t is not necessary for you to sign your name to 
t hi s questionnaire and your name will not be used in any way 
whatsoever in the final report. 
I sincerely trust that you, as a graduate of De dham 
High School, 'vill take the time to complete this questionnaire 
and return it to me at your earliest convenience, not later 
than June 15, 1950, so that the futu1•e students may benefit 
from your experience and the school can better meet the needs 
o f the children of Dedham. 
Sincerely yours, 
Samuel A~ Beattie 
Supervisor of Music 


COPY OF THE 
MUSIC COURSE OF STUDY IN THE 
DEDHAM PUBLIC SCHOOLS 
NUSIC OUTLINE FOR GRADE ONE 
The objectives of music in this grade will be to teach 
children many rote songs, develop accuracy of pitch in mono-
tones, and introduce scale, syllables, and staff. 
Teaching Rote Songs 
Teach only simple rote songs that have small range and 
not too many long skips. This will help the monotones, The 
best way to teach a rote song is for the teacher to sing 
the complete song to the class once or twice each day until 
they learn it. If they do not learn the song easily and you 
nee d to work on it by separate phrases, the chances are 
it is not a good rote song. 
Children Who Need Special Attention 
Classes vary greatly but usual ly you will find three 
groups. 
I . Those who can sing the tune correctly. 
II . Those who sing the song inaccurately. 
III. Those who merely s ing on one low tone. 
Al ways consider these pupils in classes II and III t o be 
problems in ear training. They are the ones who are gen-
er ally known as "having no ear for music". 
With the exception of those children in class II 
with adenoids or other physical ailments affecting their 
voices, there will be some improvement in their abil i ty 
to sing. Others in this class will respond generally to 
matching tones and imitation of simple skips. 
The class II children are the ones who can benef it 
greatly by extra work. They need ear training. Keep in 
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mind that they do not hear the song correctly when you 
first sing it. So, for this reason, use simple songs without 
skips, even a song on one tone. Your class singing will be 
better during the year if this class II group receives 
a lot of attention at first. 
November : On the pitches 8 8 8 8 5 3 1 3 58 teach song 
11 Coo Coo Coo Coo Says My Little White Dove". 
This is intended as a daily vocal exercise so 
try to get good tone quality. Do this exercise 
on the pitches D, E flat, E, and F. 
December : Teach the scale song 
Up the scale we're climbing, climbing 
Down the scale we're sliding, sliding 
11 Jack and Jill 11 may also be used for this purpose. 
Then teach the syllables as a scale song. 
January: Start dictation of stepwise motives. 
Teacher sings Do Re Do and pupils respond. 
Use only first five tones of scale. 1 231 
12121 12321 1234321 12123 12341 12323 
February: Complete the scale .. Exercise using all the scale 
tones such as 87678 87658 878 8768 
March to 
June: Put staff on board. Teach check mark locates 
Do. Sing exercises from the staff. Also use 
charts that will be provided. 
MUSIC OUTLINE FOR GRADE II 
Children entering this grade have sung stepwise 
progressions by syllables, b oth from dictation by the 
teacher and from the board. 
The objectives of the second grade will be 
1. To continue drill by dictation and from the board. 
2. Teach simple skips as noted. 
3. Teach note and rest values. 
4. Introduce reading from books by syllables. 
Children have learned in the first grade a voice 
drill on tones 8 8 8 8 5 3 1 3 5 8. Continue this by the 
syllables on pitches of C, D, E flat, E, and F. ~t is not only 
a good voice drill but will be a good ear training for the 
tones of the tonic chord. 
These exercises that follow are suggestive drills for 
oral dictation or board work. The children, of course, will 
use the syllables. 
December: 121 123 321 12121 12321 
1234321 1232321 1234323 
3212123 3232321 1 2345 
54321 1232345 5434555 
5434321 3212323 3454343 
1231231 · 1234551 1233313 
1231313 1353531 1313531 
8878878 8765678 8787678 
8765558 8 78 7658 8765458 
1358 8531 
Use charts also for surther drill. 
January: Start books. Exercises using stepwise progressions 
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Pages 23, 24, 49, 57, and 101. 
February: Exerci ses using Do Mi Sol. 
March: 
April : 
Pages 28, 38, 37, 40, 47, 62 
Continuing Do Mi Sol,. 
Pages 71, 145, 1 46, 160, 36, 41, and 42 
Using syllables, teach the following exercises 
by rote. These are to be memorized and sung 
as a daily interval drill. 
1231 2342 3453 4564 5675 678 
8768 7657 6546 
132435465768798 
1354685798 
5435 4324 321 
Pages 45, 58a, 58b, 72, 73, 147, 31, and 32. 
May: Skip of Re-Fa Pages 53, 54, and 64 
Skip of Re-Sol Pages 30, 52 
June: 
Skip of La-Do Pages 92 and 93 
Skip of La-Re Pages 108 and 118 
Skip of La-Fa Page 113 
Skip of La-Mi 
Skip of Mi-La 
Skip of Re-La 
Skip of Re-Ti 
Skip of Do-Fa 
Page 126 
Page 97 
Page 105 
Page 95 
Page 138 
Skip of Ti-Re Page 66 
Skip of Re-Ti Page 95 
Skip of Do-Fa Page 138 
Skip of Ti-Sol Page 22 
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Skip of Fa-Ti Page 119 
Skip of Fa-Re Pages 120 and 134 
Skip of Fa-La Pages 128 and 129 
1IDSIC OUTLINE FOR GRADE III 
Children entering this grade have had a little ex-
perience in reading notes from book sw They are acquainted 
with stepwise progressions throughout the scale and with 
simple skips., 
The objectives of this grade will be 
I. To continue reading by note from the book 
II., To teach note and rest values 
III. To teach the lines and spaces 
IV~ To teach finding 11 Do 11 
v. To teach new rhythm problems of two eighth 
notes to one beat 
LINES AND SPACES 
Give thorough drill on line s and spaces as a prep-
aration for findi ng 11 Do 11 • Use this procedure., When a note 
is put on the board for drill have recitation start from 
first line O+' space., For example, if you put 11 D11 on the 
f ourth line, the correct answer is to be EGBD. Use the foll-
owing words for drill: add, abe , age, bad, badge, bed, 
bead, baggage, cad, cab, cage, cabbage, deaf, dab, egg, 
edge, ebb, fed, fad, gag. 
December: Read pages 16, 17, 18, 19, 21 
Procedure for reading--As keys are not taught 
until later, teacher gives first syllable .. 
Read songs by syllable and drill on hard skips 
before singing. For example, on page 18 pupils 
will have difficulty at the end of third line 
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with Re-Sol . Count down on staff until they 
find note. Then sing this skip several times. 
Same procedure with last line 4th and 5th 
notes Do-La. Then sing song through. 
January: Pages 22, 23, 24, 25,28, 29, 30, 32 
February: Read pages 34, 35, 36, 37, 38, 40, 41 
Teach 11 tie 11 appearing in song on page 44. 
March: 
April : 
May to 
June: 
Teach sentence 11 Good Deeds Are Ever Bearing Fruit" 
in preparation for "finding Do " . 
Read pages 57, 58, 59, 61, 62, 64, 66, 67. 
Use this formula for finding 11 Do 11 • Good Deeds 
Are--Key of A 
Teach sentence "Flats Become E'fSY After Drilling". 
Read pages 74, 75, 79, 81, 87, 89, 98, 93, 94. 
Teach two eighth notes to a beat appeating first 
on page 99. 
Read page s 103, 104, 107, 108, 110, 111, 112, 
115, 116, 118. 
Make 4 third grade outlines for a different basic text 
"Introductory Music 11 • 
Use same material substituting these pages. 
December: 
January: 
February: 
Read 12, 13, 14 15 
Pages 20, 23 32, 36 
Read Pages 44, 47, 52, 58, 81 
Teach 11 tie 11 appear ing in song on page 87 
-3 -
March: 71, 72, 73, 100, 103 
April : Read Pages 107, 108, 109 
May, June: Read Pages 116, 141, 152, 154, 37, 30, 31 
MUSIC OUTLINE FOR GRADE IV 
Pupils entering this grade have read stepwise progress-
ions and simple skips with the syllables. They know the 
whole, half, and quarter notes and rests and two equal 
tones to one beat (eighth notes}e 
The objectives of this grade will be 
r. To continue reading from books 
II. To teach the new rhythm-dotted quarter and 
eighth note 
III. To teach key and time signature 
IV. To teach chromatics 
v. To teach two-part singing 
VI. To teach phrase recognition 
FOR REVIEW WORK: 
DRILL ON LINES AND SPACES. When a note is placed on 
t he staff for drill have the recitation start from the first 
line or space. For example, if you put "D" on the fourth 
line, the correct answer is EGBD. This drill can be 
supplemented by work in the Music Writing Book. 
RHYTHMIC DRILLS. Use exercises on separate sheet for 
rhythmic drills. Have pupils sing these exercises on one 
tone. A dotted half note on "Do" should be sung Do-o-o 
accenting each of the three beats. Rests should be spoken. 
For a half rest say .rest, rest. 
In the books the songs marked t1rote" may be selecteq by 
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the t eacher and taught by rote. Sele c t these songs with the 
idea of correlation with other subjects or seasonal and 
holiday occasions . There are no exercises in these book s 
so the balance of the material will be considered study 
songs and treated as follows: Have class say formulas 
for key and time signature. Read the syllables. Then dril l 
on board or from dictation the difficulties in the songe 
These problems are noted beside song in outline. For example, 
if you find Mi-La beside the page number, that will tell 
you the . difficulty needing preparation~ In this case dictate 
Do Re Mi Mi Mi Mi Fa Sol La La La La Mi La Mi La$ Then 
sing songs with syllables. Insist upon children keeping 
their fingers on the notes. This will be all the work 
done on t his song for sight reading as the second time 
through is not sight reading. Do not add words to songs 
to o soon. Most oft he pupils' attention is on the words 
and unless the tune is fixed firmly in their minds, they 
get off and then a lot of unnecessary time is spent co-
rrecting the mistake. 
December: You will receive a "Daily Drill" sheet containing 
exercises in ear ~aining. Teach by rote numbers 
I, II, III, IV, VII, and VIII and as soon as 
they are learned, sing them at the beginning of 
each music lesson .. Exercises I, II, III, and 
IV are dri l ls on the simple skips and principal 
triads. Exercises V and VI are for upper grades. 
Exercises VII and VIII are preparation for 
chromatics .. 
January: 
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Learn song on page 16 by syllables and then add 
words. Preparation drill on Do-Mi-Sol. Same with 
songs on page 2la. Preparation drill on Re-Sol. 
In t his song start work on PHRASE RECOGNITION by 
calling attention to the fact that the first two 
lines of music, each containing a phrase, are 
identical .. 
Pa ge 22 - learn by syllables first drilling on 
Ml; Sol::- Do, La-Re, Re-Ti-Sol. Also note phrase 
repitition. 
Page - Drill on Re-Sol. 
Page 35 - Drill on Do-La" 
Page 40 - Dri ll on Sol up to Fa 
Page 46 - Dri ll on Ti-Re 
Page 50 - Teach 11 Hold 11 .. 
Pa ge 58 - Eighth note .. Up to this point all the 
reading songs have used whole, half, and quarter 
notes. Now that eighth notes are to be encountered 
treat the rhythmic problems separately in this 
manner: Before you read the syllables in this 
song put the rhythmic pattern on the board and 
sing on one tone. Then add syllables. Do not 
try to do the problem of syllables and the 
problem of rhythm at the same time until they 
have mastered it thoroughly. 
February: Page 66b - Treat this song in the same manner , 
putting rhythmic pattern on the board and learn 
March: 
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that first, then teach syllables~ Call at-
tention to the fact that the first two phrases 
look the same but begin on different notesw 
You will notice that the rhyt~mic pattern of 
these phrases is similar. 
Page 77 - First appearance of rhythmic problem -
dotted quarter and eighth note. Present in this 
manner .. Sing rhythmic figure of quarter note and 
two eighth notes with which children are familiar¥ 
Then tie first two notes together. Then re-
present dot as an abbreviation~ 
When this rhythm is encountered in a song be 
sure to teach it as a rhythmic problem before 
adding syllables. You will find drills for this 
problem on the Rhythmic Drill Sheet ~ 
Page 88 - Sa me treatment . Drill on Mi - La .. 
Page 94 - Drill on Do up to Ti. 
Page 98, 107, 111, 112a, 112b, 116b 
Start in March the preparation for two-part 
singing. This is a matter of ear training 
and the simplest approach to the matter is to 
start the song on Page 154a having the children 
do the upper part and the teacher singing the 
lower parte Try the same with 154b. Later ask 
one or two of the children to sing with you on 
the lower part. This preparatory work should 
continue as recreation for only a few minutes 
April: 
May and 
June: 
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a week until two-part music is encountered. 
Pages 119, 121, and 125 
The first appearance of the sharpe You have 
been drilling on Exercise VII on the Daily Drill 
so that the ear of the child is acquainted with 
the sound of the chromatics. They have sung and 
know the sound of Sol-Fi-Sol~ In the song, 
point it out to them with the explanation that 
the sharp changes the syllable ending to 11 ee 11 • 
Thus, 11 Fa 11 with a sharp in front of it becomes 
11 Fee 11 • 11 La 11 with a sharp in front of it becomes 
'"Lee 11 .. 
Pages 132b, 134, 139, and 150 
Two-part music - In the selection of voices to 
sing high and low parts you will not have to 
consider range of voices in this grade .. It 
will be possible to have different part arrange-
ments for each song. For instance, the boys 
can sing the lower part and the girls the upper 
part in one song and change parts for the next 
song. 
Pages 154a, 154b, 155, l56a l56b, 163, 161, and 
176 .. 
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MUSIC OUTLINE FOR GRADE V 
Pupils entering this grade have had the rhythmic 
problems; whole, half, quarter, two eighth tones to one 
beat; sharp and flat chromatics; and two-part music. 
The objectives of this grade will be 
I. To teach new rhythmic problems - dotted 
eighth and sixteenth 
II. To teach new Fhythmic problem - eighth 
note having one beat 
III. To continue drill on chromatics 
IV. To continue drill on two-part music 
FOR REVIEW WORK 
DRILL ON. LINES AND SPACES. When a note is placed on 
the staff for drill have t he recitation start from the first 
line or space. For example, if you put 11 D11 on the fourth 
line, the correct answer is EGBD. This drill can be supp-
lemented by work in the Music Writing Book. 
RHYTHMIC DRILLS. Use exercises on separate sheet for 
rhythmic drills. Have pupils sing these exercises on one 
tone .. A dotted half note on 11 Do 11 should be sung Do-o-o 
accenting each of the three beats. Rests should be spoken. 
For a half rest say rest, rest. 
In the books the songs marked 11 rote 11 may be selected 
.. 
by the teacher and taught by rote. Select these songs with 
the idea of correlation wi th othe~subjects or seasonal 
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and holiday occasions. There are no exercises in these 
books so the balance of the material will be considered 
study songs and treated as follows~ Have class say formulas 
for key and time signature. Read the syllables. Then drill 
on board or from dictation the difficulties in the song. 
These problems are noted beside song in outline. For example, 
if you find Mi-La beside the page number, that will tell 
you the difficulty needing preparation. In this case dictate 
Do Re Mi Mi Mi Mi Fa Sol La La La La Mi La Mi La. Then 
sing songs with syllables. Insist upon children keeping 
their fingers on t henotes. This will be all the work 
done on this song for sight reading as the second time 
through is not sight reading. Do not add words to songs 
too soon. Most of the pupils' attention is on the words 
and unless the tune is fixed firmly in their minds, they 
get off, and then a lot of unnecessary time is spent 
correcting the mistake. 
December: You will receive a "Daily Drill" sheet containing 
exercises for eartraining. Teach by rote Exercises 
I, II, III, IV, VII, VIII . Exercises V and VI are 
to be taught only with the aid of an instrument. 
Paste these drill sheets in the books and sing 
them through before each music period. 
Page 16 - Read syllables. 
Page 21 - Two-part song - In the fourth grade the 
pupils have sung a few two-part songs but their 
experience with this type of singing has been 
January: 
-3-
very limited and they will need a lot of help 
at first. As soon ,as possible test each child 
individually in singing both upper and lower part. 
In the song on page 21 have the boys learn the up-
per part and the girls the lower part. Change 
these parts for the next two-part song. Then 
have individual singing on these two songs and 
make a record of their ability to hold a part. 
You will avoid a lot of trouble if you do not 
put parts together too quickly. Do not try to 
learn a song completely in one lesson. Let them 
sing at their parts with syllables for several 
music lessons, then add words, parts still sung 
separately a good many times before you put the 
song together. 
Two-part singing is the most difficult thing 
taught in music and its devel opment is the main 
objective of fifth- grade music~ 
Pages 23, 24, and 27 are easy two-part songs. 
Page 35 Two-part song 
Page 36 Two-part song 
Page 43 Two-part song 
Page 44 Two-part song 
Page 74 Chromatic s. T~ drill the pupils have 
been having on Exercises VI I and VIII in the 
-4-
11Daily Drill" was the preparation in ear training 
for chromatics . Now teach the fact that the sharp 
changes the syllable ending to 11 ee 11 • The sharp 
in the second measure is before note 11 Fa 11 so it 
becomes 11 Fee 11 • 
Also notice in the song on page 74 the repi ti tion 
of phrases. The first eight measures are repeated 
and occur again at the end of the song. 
February : Page 92 - Two-part song with chromatics. 
March 
In the upper part we encounter the cancel. This 
sign cancels the flat and has the same effect as 
a sharp. The syllable is 11 Fa 11 and so it is changed 
to "Fee" .. In the lower part the syllable is 11 Re 11 
so it becomes 11 Ree 11 • 
Page 48 Two-part song 
Page 51 One-part song 
Page 69 One-part song for study of phrase 
recogniti on. Notice similarity intlle first four 
measures and second four measures. 
Page 93 One-part song. Notice construction of 
this song, how the phrases are repeated. 
Page 108a The eighth note as a one beat note. 
Learn new time signature 6/8 and say in same 
manner as before. Also teach that the quarter 
note has two beats and the dotted quarter three 
I 
beats. Also note ~hrase repitition. 
April : 
May: 
June: 
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Page 114 Study of ei ghth note 
Page 115 Two-part song in 6/8 time 
Page 126 Two part song in 6/8 time 
Page 144 Two-part song in 6/8 time 
Page 151 One-part song 
Page 152 First appearance of rhythmic figure 
dotted eighth and sixteenth. Teach as two unequal 
tones to beat and as the rhythm with which chil-
dren along the street. In all songs you 
now encounter containing this new rhythm, 
segregate the rhythmic pat tern and drill on it 
only as a rhytrun until the children know it 
thoroughly before you start singing syllables. 
Page 156 The new rhythm appears in this song 
so take the last measure of the second line and 
the first measure of the third line and drill 
this rhythm on t he board first 
to sing with syllables. 
Page 160 
Page 164 
song for 
Page 177 
Page 178 
Page 182 
Page 186 
Review 
New rhythm .. 
New rhythm for drillQ 
phrase recognition . 
Two-part song in 6/8 
before starting 
Also a good 
time 

-7-
GRADE V 
A test similar to the one below wi ll be given before the third 
mar·king period .. 
Make a Half Note 
Make a Quarter Note 
Make a whole Rest 
Make a Quarter Rest 
Write syllables under the se notes. 
Write one measure using time signature 
Write one measure using time signatur e 
Write one measure using time signarure 
3/4 
4/4 
.. 
2/4 
Count 
10 
10 
10 
10 
10 
10 
10 
10 
10 
10 
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GRADE V 
A te st similar to the one below will be given before the 
fourth marking period. 
Write whole notes on Sol Re Mi Fa Do 
Wri te half notes on Do Ti Sol La Do 
Write quarter notes on Sol Re Mi Fa Do 
Write ei ghth notes on Do Ti La Re Do 
Write sentence for time signature. 
Count 
20 
20 
20 
20 
20 
MUSI.C OUTLINE FOR GRADE VI 
The objectives of this grade will be 
I. To continue two-part singing 
II . To teach new rhythm: of four equal tones to 
one beat (six teenth notes) 
III. To teach new rhythm of three equal tones to 
one beat (the triplet) 
IV. To introduce three-part music 
FOR REVIEW WORK 
DRILL ON LINES AND SPACES. When a note is placed on the 
staff for drill have the recit ati on start from the first line 
or space. For example, if you put 11 D11 on the fourth line, the 
correct answer is EGBD. This drill can be supplemented by 
work in the Music Writing Book . 
RHYTHMIC DRILLS. Use exercises on separate sheet f or 
rhythmic drills. Have pupils sing these exercises on one tone. 
A dotted half note on 11 Do 11 should be sung Do-o-o accenting 
each of the three beats. Rests should be spoken. For a half 
rest say rest, rest . 
In the books the songs marked 11 rote 11 may be selected by 
the teacher and taught by rote. Select these songs with the 
idea of correlation with other subjects or seasonal and 
holiday occasions. There are no exercises in these books so 
the balance of the material will be considered study songs 
and treated as follows. Have class say formulas for key and 
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time signature. Read the syllablese Then drill on board or 
from dictation the difficulties in the song .. These problems 
are noted beside song in outline. For example, if you find 
Mi -La beside the page number, that will tell you the difficulty 
needing preparation. In this case dictate Do Re Mi Mi Mi Mi 
Fa Sol La La La La Mi La Mi La .. Then sing songs with syllables. 
Insist upon children keeping their fingers on the _notes. This 
will be all the work done on this song for sight reading as 
the second time through is not sight reading. Do not add words 
to songs too soon. Most oft he pupils 1 attention is on the 
words and unless the tune is fixed firmly in their minds, they 
ge t off and then a lot of unnecessary time is spent correcting 
the mistake. 
December: You will receive a "Daily Drill" sheet containing 
exercises for ear training. Teach by rote Exer-
cises I, II, III, IV , VII, and VIII. Exercises V 
and VI are to be taught only with the aid of an 
instrument. Paste these drill sheets in the books 
and sing them through before each music period. 
Page 16 Simple two-part 
Page 24 Learn only two upper parts. In second 
line, last measure will be found the double sharp. 
The syllable is 11 Ree" .. 
January: Page 21 Two-part 
Page 25 Notice in this song the repitition of 
the phrase and call attention of class to phrases 
that a re similar .. 
February: 
March: 
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Page 28 One-part song in 6/8 time. Explain 6/8 
time and drill .. 
Page 43 This song contains rhythm dotted ei ghth 
and sixteenth. Pupils had this in the latter part 
of fifth grade but drill on it before starting the 
syllables~ In any song presenting rhythmic diffi-
culty, give the rhythrlic problem attention on the 
board or by drill before starting to read. 
Page 47 Two-part song 
Page 62 Two-part song in 6/8 time 
Page 63 One-part song 
Page 64 Two-part song 
Page 60 Learn only the two upper parts of this 
song as it is preparation for three-part singing 
Page 87 Contains rhythmic difficulty of three 
equal tones to one beat (triplet) .. Teach it 
separately as a rhytr~ drill. 
Page 89 Triplet 
Page 98b One-part song 
Three-part music - By this time the two upper 
parts of the song on Page 60 have been learned. 
Try it, with the teacher singing third part, and 
then a sk one or two children to try third part. 
Do the same with Page 24 which has already been 
learned., 
April: 
May and 
June: 
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Page 102 Two-part song containing rhythmic diffi-
culty dotted eighth and sixteenth and triplet. 
Page 125 Drill on dotted eighth and sixteenth 
Page 136 Two-part song 
Page 140 Two-part song 
Page 157 Song containing the rhythmic problem of 
four tones to one beat. Teach this as a separate 
rhythmic figure before learning syllables. 
Page 168 Three-part song 
Page 173 
" " 
11 
Page lBla 11 II II 
Page 18lb 11 " " 
Page l84b 
" 
II II 
... .. 
Page 186a II II " 
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GRADE VI 
A test similar to the one below will be given before the third 
marking per:i.od. 
The first syllable is --------~ 15 
The first syllable is 
The firs t syllable is 15 
The first syllable is 15 
Put measures in following exercises. 
2/4 10 
4/4 10 
3/4 10 
4/4 10 

Music Outline for Grade VII 
Rote Singing Folk songs of all countries, their character 
and style as related to the people of the 
country. Each child has a mimeographed music 
book of the songs of America from the Indians 
to the modern war songs. 
Songs of classic composers as a stimulant 
for appreciation of ,better music. 
Rhythms Development of rhytl~s derived from the triplet, 
quarter, and eighth notes, dotted quarter note, 
eighth and quarter notes , and corresponding 
rests. 
Skips Ch~omatics represented by double sharp and 
double flat · as well as chromatics approached by 
a skip. 
Part Singing . Three-part singing introduced in the latter 
part of the sixth grade is developed in this 
grade . For this work e~ch voice is tested and 
assigned to the proper part, as the child's 
voice new begins to have a definite timbre and 
range and should sing in the proper part. 
Basic text for this grade is SING ALONG. 
Unison Songs for Rote Singing Two-part Songs 
Page 
II 
II 
" 
" 
18 
28 
40 
57 
81 
II 104 
II 166 
Sing Along 
Sweet Betsy 
Shortnin' Bread 
Nonsense Song 
Dark Eyes 
Our Flag 
Spanish Gypsy 
Page 38 
11 62 
" 64 
" 79 
" 99 
" 114 
II 128 
II 153 
Three-part Songs 
Page 10 My Donkey Diodoro 
" 
87 Joyful, Joyful, We Adore Thee 
" 88 The Tone Deaf Monkey 
" 
98 Peace 
II 139 Softly Now The Light of Day 
II 184 Massa's In the Cold 1 Cold Ground -
· II 186 The High Heart 
Mariner 's Star 
Sweet Miss Mary 
Gavotte 
Old MacDonald 
The Swiss Maiden 
Billy Boy 
Song of the Soldier 
La Cucaracha 
MUSIC OUTLINE FOR GRADE VIII 
The problem of this grade is the changing voice of the 
adolescent and every effort sh0•1ld be given to increasing 
the interest of these boys in music . 
Continue Rote Singing of folk songs but sing them in keys 
suitable for the range of the boys' changed voice. 
Three-part singing is continued until the changed voice 
appears at which time simple four-part songs are introduced. 
Teach location of Do in Bass Clef. 
Pupils voices are tested individually at the beginning 
of this year and assigned to the proper part. 
Basic Test for this grade is GLEE NiU SIC. 
Unison Songs 
Page 4 
It 5 
II 6 
It 10 
II 15 
II 19 
II 34 
It 60 
Artillery 
I'ITarines 
Band 
Sw'ing Low 
Spanish Guitar 
Shortnin' Bread 
Camp Town 
Home on the Range 
Two-part Songs 
Page 42 
II 37 
Shadow March 
Dixie Lullaby 
Three ... part Songs 
Page 13 
II 13 
Night Song 
A Toast 
Four-part Songs 
Page 7 
" 25 
II 45 
II 54 
II 56 
Our Boys 
Blue Bells 
Song of Friendship 
Hail to our School 
Noah 

